
RIVER DELL REGIONAL SCHOOL DISTRICT 
 

 
 

Content: World Language 
Course: Spanish Level IV 
Alignment: 2020 NJSLS 

BOE Born Date: September 2022 

 
 
 

  

Authored by 
Dr. Lisa Torres, Supervisor of ELA & SS 7-12 

Tiffany Correa, Supervisor of PD & Special Projects 
Monica Burgos 

 
 



 

Introduction 
The study of World Languages allows students to explore language outside of their native tongue or to expand/enhance language study of their 

native language. Our district offers language study in French, Italian, Mandarin, and Spanish at various levels. Courses in World Language 

challenge students to recognize and to utilize the three communicative modes, interpretive, interpersonal, and presentational. Each 

communicative mode enhances one's ability to engage with another language. As student skills develop, individuals will further their knowledge 

acquisition in areas of speaking, understanding, and interpreting additional language(s). 

Mission 
River Dell’s curricula is designed to promote student achievement through the development of college and career readiness skills with a focus on 
equal access, inclusivity, and students’ individuality. The mission of the curriculum is to prepare students to live and to work in a global society as 
active citizens and as contributing responsible community members. The program outlined in this curriculum engages students in broad-based, 
experiential learning that will enhance the development of critical thinking, communication, and analytical/relational skills. This curriculum is 
constructed to meet students at their developmental level and to support their progression through varied levels of engagement, skill 
attainment, exploration, inquiry, and analysis assisting them to mature into their authentic selves. 

Vision 
The World Language course provides the opportunity for students to develop knowledge and understanding of how communication is 

influenced by cultural and lived experience, and how these interact to develop our individual and collective awareness. World Language enables 

students to cultivate communication and cultural understanding in more than one language with the levels of language proficiency that are 

required to function in a variety of occupations and careers in the common workplace. The World Language course exhibits attitudes, values, 

and skills that indicate a positive disposition and understanding of cultural differences, which enhances cross-cultural communication. Students 

studying World Language can participate in local and global communities with people who speak languages other than English to address social 

justice issues and other global problems. In an increasingly interconnected world, students studying language derive long-term worth in 

advancing personal, work-related, and/or financial success. 

Scope and Sequence 
Overall:  

Unit 1: (10 weeks) 

Household and Chores 

Unit 2: (10 weeks) 

Nature and the Environment 

Unit 3: (10 weeks) 

The Community  

Unit 4: (10 weeks) 

Health, Well-being, and Nutrition 

 

River Dell Regional High School offers five levels of Spanish: Spanish levels 1-5, Spanish Honors levels 2-4, and AP Spanish.  The separate tracks 

allow students from the different levels of Spanish courses to be appropriately challenged. The distinction between the courses is indicated in 



the italicized text under Learning Objectives. An education in Spanish fosters a population that progressively gains the necessary knowledge, 

skills, and attitudes to participate successfully in our global society and value cultural understanding.  

Technology  
Technology integration is the seamless and effective use of 21st Century technology within an instructional setting to support students and 
teachers in the learning process with administrative support and evaluation:  

Standards 8.1 Computer Science  

• Computer Science, previously a strand entitled ‘Computational Thinking: Programming’ in standard 8.2 of the 2014 NJSLS-Technology, 
outlines a comprehensive set of concepts and skills, such as data and analysis, algorithms and programming, and computing systems. 

Standard 8.2 Design Thinking 

• This standard, previously standard 8.2 Technology Education of the 2014 NJSLS – Technology, outlines the technological design concepts 
and skills essential for technological and engineering literacy. The new framework design, detailed previously, includes Engineering 
Design, Ethics and Culture, and the Effects of Technology on the Natural world among the disciplinary concepts. 

New Jersey Administrative Code Summary and Statues:  
The following sections outline skills and special categories mandated by the state of New Jersey for all K-12 curriculum.  
  
Integration of 21st Century Skills and Themes and Interdisciplinary Connections  
District Boards of Education shall be responsible for the review and continuous improvement of curriculum and instruction based upon changes 
in knowledge, technology, assessment results, and modifications to the NJSLS, according to N.J.A.C. 6A:8-2.  

1. District Boards of Education shall include interdisciplinary connections throughout the K–12 curriculum.  
2. District Boards of Education shall integrate into the curriculum 21st Century themes and skills (N.J.A.C. 6A:8-3.1(c). Twenty-first Century 

themes and skills integrated into all content standards areas (N.J.A.C. 6A:8-1.1(a)3). 
  
“Twenty-first Century themes and skills” means themes such as global awareness; financial, economic, business, and entrepreneurial literacy; 
civic literacy; health literacy; learning and innovation skills, including creativity and innovation, critical thinking and problem solving, 
communication and collaboration; information, media, technology skills; and life and career skills, including flexibility and adaptability, initiative 
and self-direction, social and cross-cultural skills, productivity and accountability, and leadership and responsibility 
  
Dissection Law: N.J.S.A. 18A:35-4.25 and N.J.S.A. 18A:35-4.24 authorizes parents or guardians to assert the right of their children to refuse to 
dissect, vivisect, incubate, capture or otherwise harm or destroy animals or any parts thereof as part of a course of instruction.  
  
Amistad Law: N.J.S.A. 18A 52:16A-88 Every Board of Education shall incorporate the information regarding the contributions of African 
Americans to our country in an appropriate place in the curriculum of elementary and secondary school students.  
  
Holocaust Law: N.J.S.A. 18A:35-28 Every Board of Education shall include instruction on the Holocaust and genocides in an appropriate place in 
the curriculum of all elementary and secondary school pupils. The instruction shall further emphasize the personal responsibility that each 
citizen bears to fight racism and hatred whenever and wherever it happens.  
  



LGBT and Disabilities Law: N.J.S.A. 18A:35-4.35 A Board of Education shall include instruction on the political, economic, and social contributions 
of persons with disabilities and lesbian, gay, bisexual, and transgender people, in an appropriate place in the curriculum of middle school and 
high school students as part of the district’s implementation of the New Jersey Student Learning Standards (N.J.S.A.18A:35-4.36). A Board of 
Education shall have policies and procedures in place pertaining to the selection of instructional materials to implement the requirements of 
N.J.S.A. 18A:35-4.35. 
  
Asian Americans and Pacific Islanders: N.J.S.A. S4021 This will ensure that the contributions, history, and heritage of Asian Americans and Pacific 
Islanders (AAPI) are included in the New Jersey Student Learning Standards for Social Studies for students in kindergarten through Grade 12. 
  
Career Readiness, Life Literacies, and Key Skills (NJSLS-CLKS): 

• Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge, habits, and skills that must be mastered 
for students to make informed decisions about personal finance. Financial literacy is an integral component of a student's college and 
career readiness, enabling students to achieve fulfilling, financially secure, and successful careers. 

• Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the importance of being knowledgeable 
about one's interests and talents, and being well informed about postsecondary and career options, career planning, and career 
requirements. 

• Standard 9.3 This standard outlines what students should know and be able to do upon completion of a CTE Program of Study. 
• Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills such as critical thinking, global and 

cultural awareness, and technology literacy* that are critical for students to develop to live and work in an interconnected global 
economy. 

  
Climate Change (This will be modified based off of content) 
Standards in Action: Climate Change Earth’s climate is now changing faster than at any point in the history of modern civilization, primarily as a 
result of human activities. Global climate change has already resulted in a wide range of impacts across New Jersey and in many sectors of its 
economy. The addition of academic standards that focus on climate change is important so that all students will have a basic understanding of 
the climate system, including the natural and human-caused factors that affect it. The underpinnings of climate change span across physical, life, 
as well as Earth and space sciences. The goal is for students to understand climate science to inform decisions that improve quality of life for 
themselves, their community, globally and to know how engineering solutions can allow us to mitigate impacts, adapt practices, and build 
resilient systems.  
  
The topic of climate change can easily be integrated into science classes. At each grade level in which systems thinking, managing uncertainty, 
and building arguments based on multiple lines of data are included, there are opportunities for students to develop essential knowledge and 
skills that will help them understand the impacts of climate change on humans, animals, and the environment. For example, in the earlier 
grades, students can use data from firsthand investigations of the school-yard habitat to justify recommendations for design improvements to 
the school-yard habitat for plants, animals, and humans. In the middle grades, students use resources from New Jersey Department of 
Environmental Protection, the National Oceanic and Atmospheric Administration (NOAA), and National Aeronautics and Space Administration 
(NASA), to inform their actions as they engage in designing, testing, and modifying an engineered solution to mitigate the impact of climate 
change on their community. In high school, students can construct models they develop of a proposed solution to mitigate the negative health 
effects of unusually high summer temperatures resulting from heat islands in cities across the globe and share in the appropriate setting. 
 

 

 



Unit 1 - Household and Chores 
Core Ideas 
 
 

The following New Jersey Student Learning Standards for the Intermediate-Low level Spanish student can be applied to the unit vocabulary, and 
corresponding grammatical skills: 
 
Interpretive: 
Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials.  
Interpersonal and Presentational: 
Interpersonal communication between and among people is the exchange of information and the negotiation of meaning.  Speakers, writers, and 
readers gain confidence and competence as they progress along the proficiency continuum.   
Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.  
Intercultural:  
Through the target language, learners identify and investigate typical products and practices in the target culture and in the learner’s own culture.  They 
begin to infer and recognize perspectives (attitudes, values, beliefs, and the way a native speaker living in the target culture interprets meaning) of the 
target culture society.  

 

Essential Questions • How do people talk about their household (home and apartment)? 

• How do people talk about household chores? 

• What are some distinctive attributes of homes in the Spanish-speaking world? 

• What are some of the practices, products, and perspectives related to the household in the Spanish-speaking world? 

 

Enduring Understanding The concept of home varies depending upon context and culture.  Home plays an important role in self-identity and development.  Culture, values, and 
customs are learned at home. The physical nature and location of home differs due to a variety of factors.  
 

Practice Communicate: Communicate effectively in more than one language to function in a variety of situations and for multiple purposes. 
Cultures: Learners use the target language to investigate, explain, and reflect on the relationship between the practices and perspective of the cultures 
studied. Learners use the language to investigate, explain, and reflect on the relationship between products and perspectives of the cultures studied. 
Connections: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied and 
their own. Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures studied and their 
own.  
Comparisons: Develop insight into the nature of language and culture to interact with cultural competence.  
Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and the globalized world. 
Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement.  
 

Performance Expectations Students will be able to: 

• Restate and describe the main idea and some details from informational and fictional texts (e.g., articles, blogs, TV programs, radio, video 
clips, podcasts) from other subject areas and products from the target culture(s).  

• React to a series of oral and written instructions connected to daily life. 

• Compare and contrast the use of verbal and non-verbal etiquette (I.e., the use of gestures, intonation, and cultural practices) in the target 

culture(s) and in one’s own culture.  

• Infer the meaning of some unfamiliar words and ideas in some new contexts. 

• Compare and contrast some unique linguistic elements in English and the target language. 

• Request and provide information in conversations and in writing by creating simple sentences by combining and recombining learned 

language in order to express original ideas.  

• Ask and respond with appropriate comments and questions to factual and personal questions on familiar topics relating to everyday life. 

• Give and follow a series of oral and written directions, commands, and requests for participating in classroom, cultural, and pastime 

activities. 

• Use of appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar situations.  

• Engage in short conversations about personal experiences or events and/or topics studied in other content areas. 

• Exchange information with classmates and with native speakers of the target language about the effects of climate change on the target 

language region(s) of the world and suggest a few possible solutions.  

• Combine and recombine learned language to express personal ideas about areas of interest when creating oral and written presentations 

that are shared with a target language audience.  

• Present preferences on everyday topics of interest and explain reasons for preferences, using simple sentences.  

• Use language creatively to respond in writing to a variety of oral and visual prompts. 



• Compare and contrast age and level appropriate culturally authentic resources orally and in writing.  

• Compare and contrast global issues facing the target language regions of the world and those facing the students’ own regions. 
 

NJ Standards Student Learning Objectives Suggested Tasks/Activities Resources/Materials 
7.1.IL.IPRET.1 
7.1.IL.IPRET.2 
7.1.IL.IPRET.3 
7.1.IL.IPRET.4 
7.1.IL.IPRET.5 
7.1.IL.IPERS.1 
7.1.IL.IPERS.2 
7.1.IL.IPERS. 3 
7.1.IL.IPERS.4 
7.1.IL.IPERS.5 
7.1.IL.IPERS.6 
7.1.IL.PRSNT.1 
7.1.IL.PRSNT.2 
7.1.IL.PRSNT.3 
7.1.IL.PRSNT.4 
7.1.IL.PRSNT.5 

In Unit 1, students will be able to communicate 
in a rehearsed and spontaneous manner to: 

• Discuss parts of a house, common 

household objects and household 

chores 

• Use formal (usted/ustedes) 

commands 

• Learn and use the present 

subjunctive, including expressions of 

will and influence and relative 

pronouns 

• Use linking words and connectors 

• Learn about culture including but not 

limited to El Museo Casa de Frida 

Kahlo and El Patio Central, and 

historical homes/ palaces of the 

Spanish-speaking world. 

• Learn and discuss geographic and 

cultural information about Panama. 

The following are suggested activities, tasks, 
assessments, and rubrics: 

• flashcards/online self-assessments 
(ex. Quizlet) 

• partner speaking/interviewing 
activities 

• voice recordings 

• video viewings 

• group discussions 

• TPR and TPRS activities 

• literature/poetry readings 

• skill-based projects and research 

• digital presentations/creations 

• chats/emails 

• correspondence exchange 

• culturally immersive experiences 

• Usage of images to narrate              
 

• Descubre 2 Textbook  

• Literature and Non-fiction readings 

• Online resources  

• Film 

• Music 

• Art 

• Other appropriate and 
complementary resources 

 
 

Evidence of Learning Novice Intermediate Advanced 
Low: Students communicate using words and 
phrases that are memorized and practiced when 
speaking and writing about household and 
chores.  
 
Mid: Students communicate using memorized 
words and some phrases to speak and to write 
about household and chores.  
 
High: Students communicate in speaking and in 
writing using words, lists, and simple sentences 
to ask and to answer questions and to handle 
simple transactions related to household and 
chores.  

Low: Students communicate in speaking and in 
writing using simple sentences to ask and to 
answer questions and to handle simple 
transactions related to household and chores. 
 
Mid: Students communicate in speaking and in 
writing using strings of sentences to ask and to 
answer questions and to handle simple 
transactions related to household and chores.  
 
High: Students communicate in speaking and in 
writing using connected sentences and 
paragraphs to handle complicated situations 
related to household and chores.  

Low: Students communicate in speaking and 
writing using paragraph-level discourse to 
handle complicated situations related to 
household and chores.  

7.1.NM.IPRET.1 
7.1.NM.IPRET.2 
7.1.NM.IPRET.3 
7.1.NM.IPRET.4 
7.1.NM.IPRET.5 
7.1.NM.IPERS.1 
7.1.NM.IPERS.2 
7.1.NM.IPERS.3 
7.1.NM.IPERS.4 
7.1.NM.IPERS.5 
7.1.NM.IPERS.6 
7.1.NM.PRSNT.1 
7.1.NM.PRSNT.2 
7.1.NM.PRSNT.3 
7.1.NM.PRSNT.4 
7.1.NM.PRSNT.5 
7.1.NM.PRSNT.6 

7.1.IL.IPRET.1 
7.1.IL.IPRET.2 
7.1.IL.IPRET.3 
7.1.IL.IPRET.4 
7.1.IL.IPRET.5 
7.1.IL.IPRET.6 
7.1.IL.IPERS.1 
7.1.IL.IPERS.2 
7.1.IL.IPERS.3 
7.1.IL.IPERS.4 
7.1.IL.IPERS.5 
7.1.IL.IPERS.6 
7.1.IL.PRSNT.1 
7.1.IL.PRSNT.2 
7.1.IL.PRSNT.3 
7.1.IL.PRSNT.4 
7.1.IL.PRSNT.5 

7.1.IM.IPERS.5 
7.1.IM.IPERS.6 
7.1.IM.PRSNT.1 
7.1.IM.PRSNT.2 
7.1.IM.PRSNT.3 
7.1.IM.PRSNT.4 
7.1.IM.PRSNT.5 
7.1.IM.PRSNT.6 
7.1.IM.PRSNT.7 
7.1.IH.IPRET.1 
7.1.IH.IPRET.2 
7.1.IH.IPRET.3 
7.1.IH.IPRET.4 
7.1.IH.IPRET.5 
7.1.IH.IPRET.6 
7.1.IH.IPRET.7 
7.1.IH.IPRET.8 

7.1.AL.IPRET.1 
7.1.AL.IPRET.2 
7.1.AL.IPRET.3 
7.1.AL.IPRET.4 
7.1.AL.IPRET.5 
7.1.AL.IPRET.6 
7.1.AL.IPRET.7 
7.1.AL.IPRET.8 
7.1.AL.IPRET.9 

7.1.AL.IPRET.10 
7.1.AL.IPERS.1 
7.1.AL.IPERS.2 
7.1.AL.IPERS.3 
7.1.AL.IPERS.4 
7.1.AL.IPERS.5 
7.1.AL.IPERS.6 
7.1.AL.PRSNT.1 



7.1.NH.IPRET.1 
7.1.NH.IPRET.2 
7.1.NH.IPRET.3 
7.1.NH.IPRET.4 
7.1.NH.IPRET.5 
7.1.NH.IPRET.6 
7.1.NH.IPRET.7 
7.1.NH.IPRET.8 
7.1.NH.IPERS.1 
7.1.NH.IPERS.2 
7.1.NH.IPERS.3 
7.1.NH.IPERS.4 
7.1.NH.IPERS.5 
7.1.NH.IPERS.6 
7.1.NH.PRSNT.1 
7.1.NH.PRSNT.2 
7.1.NH.PRSNT.3 
7.1.NH.PRSNT.4 
7.1.NH.PRSNT.5 
7.1.NH.PRSNT.6 

7.1.IM.IPRET.1 
7.1.IM.IPRET.2 
7.1.IM.IPRET.3 
7.1.IM.IPRET.4 
7.1.IM.IPRET.5 
7.1.IM.IPRET.6 
7.1.IM.IPRET.7 
7.1.IM.IPRET.8 
7.1.IM.IPRET.9 
7.1.IM.IPERS.1 
7.1.IM.IPERS.2 
7.1.IM.IPERS.3 
7.1.IM.IPERS.4 

7.1.IH.IPERS.1 
7.1.IH.IPERS.2 
7.1.IH.IPERS.3 
7.1.IH.IPERS.4 
7.1.IH.IPERS.5 
7.1.IH.IPERS.6 
7.1.IH.PRSNT.1 
7.1.IH.PRSNT.2 
7.1.IH.PRSNT.3 
7.1.IH.PRSNT.4 
7.1.IH.PRSNT.5 
7.1.IH.PRSNT.6 

7.1.AL.PRSNT.2 
7.1.AL.PRSNT.3 
7.1.AL.PRSNT.4 
7.1.AL.PRSNT.5 
7.1.AL.PRSNT.6 

Key Vocabulary The household, parts of the house, furniture, appliances, table setting, chores, verbs, and verbal expressions using the subjunctive in Spanish.  

Interdisciplinary Connections Visual Arts: Learn about the architecture of typical Spanish homes, including style and design. Compare and contrast their design and artistic influence 
throughout history and today (1.5.12acc.Cn11a) 
Social Studies: Discuss the different physical and human characteristics of urban, suburban and rural communities and identify factors that might attract 
individuals to that space (6.1.5.Geo.PP.4). 

 

Diversity, Equity, & Inclusion • Gain a richer perspective and knowledge of Hispanic speaking cultures and traditions. (I.e., food, music, celebrations, politics)  

• Reflect and understand cultural impacts from specific diverse targeted groups that have influences or identified with the Hispanic culture. (I.e., 
varied races, gender, sexuality, neurodiversity, religion, origin, age, and socio-economic background)  

• Learn how history and the impact of other cultures have assisted in the growth/molding of what Hispanic culture is today. (I.e., Asian American 
and Pacific Islanders, European, religious groups, African, Middle Eastern)  

• Acknowledge the impact of environment and how the impact of humans are affecting various communities. (I.e., exports, food, diet, economics, 
migration)  
 

Career Readiness, Life 
Literacies, and Key Skills 

9.1.12.CFR.1: Compare and contrast the role of philanthropy, volunteer service, and charities in community development and quality of life in a variety 
of cultures. 

Computer Science and Design 
Thinking 

8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to open source technologies has had on innovation and on a 
society’s economy, politics, and culture. 

Social Emotional Learning • Students will practice self-awareness to identify one’s emotions, strengths, and limitations.  

• Students will practice relationship skills by engaging in communication, negotiation, and collaboration with their peers. 

• Students will develop empathy and respect for others by learning about diverse backgrounds and cultures. 

• Team building, check-ins, mindfulness, safe-spaces, discussions, show –and –tell.  
 

Differentiation 

Resources/Materials 

 

ELL 

(English Language 
Learners) 

Special Education At Risk Enrichment 



 
 

• Comprehensible input 
strategy 

• Total Physical Response 

• Total Proficiency through 
Reading and Storytelling  

• Direct modeling/reference 
materials 

• Use of visuals 

• Choice summative products 

• Chunking of materials and 
assignments 

• Color-coding and mnemonic 

devices 

• Guided translations per 
teacher discretion 

• Microsoft 365 Assistive 

Technologies (Dictation, 

Immersive Reader, etc.) 

 

• Comprehensible input 
strategy 

• Total Physical Response  

• Total Proficiency through 
Reading and Storytelling  

• Direct modeling/reference 
materials 

• Use of visuals 

• Choice summative products 

• Setting short-term goals 

• Chunking of materials and 
assignments 

• Color-coding and mnemonic 

devices 

• Guided translations per 

teacher discretion 

• Multimodal presentations 
and learning opportunities 

• Microsoft 365 Assistive 
Technologies (Dictation, 
Immersive Reader, etc.) 

• Comprehensible input 
strategy 

• Total Physical Response  

• Total Proficiency through 
Reading and Storytelling  

• Direct modeling/reference 
materials 

• Choice summative products 

• Setting short-term goals 

• Multimodal presentations 

and learning opportunities 

• Guided translations per 

teacher discretion 

• Additional teacher-provided 
tutoring 

• Microsoft 365 Assistive 
Technologies (Dictation, 
Immersive Reader, etc.) 

• Additional exposure 

and applied practice of 

vocabulary words 

• Additional application 
of grammatical 
practices 

• Additional speaking 
opportunities 

• Opportunities to teach 

peers 

• Generate materials to 
offer as model to lower-
performing peers 

 

 

Unit 2 - Nature and the Environment 
Core Ideas 
 
 

The following New Jersey Student Learning Standards for the Intermediate-Low level Spanish student can be applied to the unit vocabulary, and corresponding 
grammatical skills: 
 
Interpretive: 
Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials.  
Interpersonal and Presentational: 
Interpersonal communication between and among people is the exchange of information and the negotiation of meaning.  Speakers, writers, and readers gain 
confidence and competence as they progress along the proficiency continuum. 
Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.  
Intercultural:  
Through the target language, learners identify and investigate typical products and practices in the target culture and in the learner’s own culture. They begin 
to infer and recognize perspectives (attitudes, values, beliefs, and the way a native speaker living in the target culture interprets meaning) of the target culture 
society.  

 

Essential Questions • How do people talk about nature and their environment? 

• What impact does recycling and conservation have in our environment? 

• How do people express their opinions and beliefs about diverse issues including environmental problems and climate change? 

• What are some of the practices, products, and perspectives related to nature and the environment in the Spanish-speaking world? 

Enduring Understanding Taking care of our environment is important. Responsible citizenship includes recycling and conversation of natural resources. Taking action by becoming 
involved in our community and expressing our opinions, beliefs, and solutions about diverse environmental issues may assist in maintaining a safe and clean 
world.  
 

Practice Communicate: Communicate effectively in more than one language to function in a variety of situations and for multiple purposes. 
Cultures: Learners use the target language to investigate, explain, and reflect on the relationship between the practices and perspective of the cultures 
studied. Learners use the language to investigate, explain, and reflect on the relationship between products and perspectives of the cultures studied. 
Connections: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied and their 
own. Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures studied and their own.  
Comparisons: Develop insight into the nature of language and culture to interact with cultural competence.  



Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and the globalized world. 
Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement.  

 

Performance 
Expectations 

Students will be able to: 

• Restate and describe the main idea and some details from informational and fictional texts (e.g., articles, blogs, TV programs, radio, video clips, 
podcasts) from other subject areas and products from the target culture(s).  

• React to a series of oral and written instructions connected to daily life. 

• Compare and contrast the use of verbal and non-verbal etiquette (I.e., the use of gestures, intonation, and cultural practices) in the target culture(s) 

and in one’s own culture.  

• Infer the meaning of some unfamiliar words and ideas in some new contexts. 

• Compare and contrast some unique linguistic elements in English and the target language. 

• Request and provide information in conversations and in writing by creating simple sentences by combining and recombining learned language to 

express original ideas.  

• Ask and respond with appropriate comments and questions to factual and personal questions on familiar topics relating to everyday life.  

• Give and follow a series of oral and written directions, commands, and requests for participating in classroom, cultural, and pastime activities. 

• Use of appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar situations.  

• Engage in short conversations about personal experiences or events and/or topics studied in other content areas. 

• Exchange information with classmates and with native speakers of the target language about the effects of climate change on the target language 

region(s) of the world and suggest a few possible solutions.  

• Combine and recombine learned language to express personal ideas about areas of interest when creating oral and written presentations that are 

shared with a target language audience.  

• Present preferences on everyday topics of interest and explain reasons for preferences, using simple sentences.  

• Use language creatively to respond in writing to a variety of oral and visual prompts. 

• Compare and contrast age and level appropriate culturally authentic resources orally and in writing.  

• Compare and contrast global issues facing the target language regions of the world and those facing the students’ own regions. 
 

NJ Standards Student Learning Objectives Suggested Tasks/Activities Resources/Materials 
7.1.IL.IPRET.1 
7.1.IL.IPRET.2 
7.1.IL.IPRET.3 
7.1.IL.IPRET.4 
7.1.IL.IPRET.5 
7.1.IL.IPERS.1 
7.1.IL.IPERS.2 
7.1.IL.IPERS. 3 
7.1.IL.IPERS.4 
7.1.IL.IPERS.5 
7.1.IL.IPERS.6 
7.1.IL.PRSNT.1 
7.1.IL.PRSNT.2 
7.1.IL.PRSNT.3 
7.1.IL.PRSNT.4 
7.1.IL.PRSNT.5 

In Unit 2, students will be able to communicate 
in a rehearsed and spontaneous manner to: 

• Discuss terms that describe nature, 
the environment, conservation, and 
recycling 

• Communicate using the subjunctive 
mode using verbs, verbal 
expressions, and conjunctions  

• Differentiate using the indicative and 
subjunctive modes of 
communication to express opinions 
and beliefs 

• Come up with solutions to common 
environmental issues 

• Learn about the cultural, geographic, 
and historical information about 
Colombia 

 
 

The following are suggested activities, tasks, 
assessments, and rubrics: 

• flashcards/online self-assessments (ex. 
Quizlet) 

• partner speaking/interviewing 
activities 

• voice recordings 

• video viewings 

• group discussions 

• TPR and TPRS activities 

• literature/poetry readings 

• skill-based projects and research 

• digital presentations/creations 

• chats/emails 

• correspondence exchange 

• culturally immersive experiences 

• use images to narrate 
                    

• Descubre 2 textbook 

• Literature and Non-fiction readings 

• Online resources  

• Film 

• Music 

• Art 

• Other appropriate and complementary 
resources 

 

Evidence of Learning Novice Intermediate Advanced 
Low: Students communicate using words and 
phrases that are memorized and practiced when 
speaking and writing about nature and the 
environment.  
 
Mid: Students communicate using memorized 
words and some phrases to speak and to write 
about nature and the environment.  

Low: Students communicate in speaking and in 
writing using simple sentences to ask and to answer 
questions and to handle simple transactions related 
to nature and the environment. 
 
Mid: Students communicate in speaking and in 
writing using strings of sentences to ask and to 

Low: Students communicate in speaking and writing 
using paragraph-level discourse to handle 
complicated situations related to nature and the 
environment.  



 
High: Students communicate in speaking and in 
writing using words, lists, and simple sentences 
to ask and to answer questions and to handle 
simple transactions related to nature and the 
environment.  

answer questions and to handle simple transactions 
related to nature and the environment.  
 
High: Students communicate in speaking and in 
writing using connected sentences and paragraphs 
to handle complicated situations related to nature 
and the environment.  

7.1.NM.IPRET.1 
7.1.NM.IPRET.2 
7.1.NM.IPRET.3 
7.1.NM.IPRET.4 
7.1.NM.IPRET.5 
7.1.NM.IPERS.1 
7.1.NM.IPERS.2 
7.1.NM.IPERS.3 
7.1.NM.IPERS.4 
7.1.NM.IPERS.5 
7.1.NM.IPERS.6 
7.1.NM.PRSNT.1 
7.1.NM.PRSNT.2 
7.1.NM.PRSNT.3 
7.1.NM.PRSNT.4 
7.1.NM.PRSNT.5 
7.1.NM.PRSNT.6 
7.1.NH.IPRET.1 
7.1.NH.IPRET.2 
7.1.NH.IPRET.3 
7.1.NH.IPRET.4 
7.1.NH.IPRET.5 
7.1.NH.IPRET.6 
7.1.NH.IPRET.7 
7.1.NH.IPRET.8 
7.1.NH.IPERS.1 
7.1.NH.IPERS.2 
7.1.NH.IPERS.3 
7.1.NH.IPERS.4 
7.1.NH.IPERS.5 
7.1.NH.IPERS.6 
7.1.NH.PRSNT.1 
7.1.NH.PRSNT.2 
7.1.NH.PRSNT.3 
7.1.NH.PRSNT.4 
7.1.NH.PRSNT.5 
7.1.NH.PRSNT.6 

7.1.IL.IPRET.1 
7.1.IL.IPRET.2 
7.1.IL.IPRET.3 
7.1.IL.IPRET.4 
7.1.IL.IPRET.5 
7.1.IL.IPRET.6 
7.1.IL.IPERS.1 
7.1.IL.IPERS.2 
7.1.IL.IPERS.3 
7.1.IL.IPERS.4 
7.1.IL.IPERS.5 
7.1.IL.IPERS.6 
7.1.IL.PRSNT.1 
7.1.IL.PRSNT.2 
7.1.IL.PRSNT.3 
7.1.IL.PRSNT.4 
7.1.IL.PRSNT.5 
7.1.IM.IPRET.1 
7.1.IM.IPRET.2 
7.1.IM.IPRET.3 
7.1.IM.IPRET.4 
7.1.IM.IPRET.5 
7.1.IM.IPRET.6 
7.1.IM.IPRET.7 
7.1.IM.IPRET.8 
7.1.IM.IPRET.9 
7.1.IM.IPERS.1 
7.1.IM.IPERS.2 
7.1.IM.IPERS.3 
7.1.IM.IPERS.4 

7.1.IM.IPERS.5 
7.1.IM.IPERS.6 
7.1.IM.PRSNT.1 
7.1.IM.PRSNT.2 
7.1.IM.PRSNT.3 
7.1.IM.PRSNT.4 
7.1.IM.PRSNT.5 
7.1.IM.PRSNT.6 
7.1.IM.PRSNT.7 
7.1.IH.IPRET.1 
7.1.IH.IPRET.2 
7.1.IH.IPRET.3 
7.1.IH.IPRET.4 
7.1.IH.IPRET.5 
7.1.IH.IPRET.6 
7.1.IH.IPRET.7 
7.1.IH.IPRET.8 
7.1.IH.IPERS.1 
7.1.IH.IPERS.2 
7.1.IH.IPERS.3 
7.1.IH.IPERS.4 
7.1.IH.IPERS.5 
7.1.IH.IPERS.6 
7.1.IH.PRSNT.1 
7.1.IH.PRSNT.2 
7.1.IH.PRSNT.3 
7.1.IH.PRSNT.4 
7.1.IH.PRSNT.5 
7.1.IH.PRSNT.6 

7.1.AL.IPRET.1 
7.1.AL.IPRET.2 
7.1.AL.IPRET.3 
7.1.AL.IPRET.4 
7.1.AL.IPRET.5 
7.1.AL.IPRET.6 
7.1.AL.IPRET.7 
7.1.AL.IPRET.8 
7.1.AL.IPRET.9 

7.1.AL.IPRET.10 
7.1.AL.IPERS.1 
7.1.AL.IPERS.2 
7.1.AL.IPERS.3 
7.1.AL.IPERS.4 
7.1.AL.IPERS.5 
7.1.AL.IPERS.6 
7.1.AL.PRSNT.1 
7.1.AL.PRSNT.2 
7.1.AL.PRSNT.3 
7.1.AL.PRSNT.4 
7.1.AL.PRSNT.5 
7.1.AL.PRSNT.6 

Key Vocabulary Vocabulary related to nature and the environment, animals, recycling and conservation, and expressions and verbs that use the subjunctive. 

Interdisciplinary 
Connections 

Language Arts: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and 

analysis of relevant content. (WHST.6-8.2) 

Science: Apply scientific principles to design a method for monitoring and minimizing a human impact on the environment. (MS-ESS3-3) 

 

Diversity, Equity, & 
Inclusion 

• Gain a richer perspective and knowledge of Hispanic speaking cultures and traditions. (I.e., food, music, celebrations, politics)  

• Reflect and understand cultural impacts from specific diverse targeted groups that have influences or identified with the Hispanic culture. (I.e., varied 
races, gender, sexuality, neurodiversity, religion, origin, age, and socio-economic background)  

• Learn how history and the impact of other cultures have assisted in the growth/molding of what Hispanic culture is today. (I.e., Asian American and 
Pacific Islanders, European, religious groups, African, Middle Eastern)  

• Acknowledge the impact of environment and how the impact of humans are affecting various communities. (I.e., exports, food, diet, economics, 
migration)  
 



Career Readiness, Life 
Literacies, and Key Skills 

9.4.12.GCA.1: Collaborate with individuals analyze a variety of potential solutions to climate change effects and determine why solutions may work better than 
others (e.g., political. economic, cultural). 
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice. 

Computer Science and 
Design Thinking 

8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to open-source technologies has had on innovation and on a 
society’s economy, politics, and culture. 

Social Emotional Learning • Students will practice self-awareness to identify one’s emotions, strengths, and limitations.  

• Students will practice relationship skills by engaging in communication, negotiation, and collaboration with their peers. 

• Students will develop empathy and respect for others by learning about diverse backgrounds and cultures. 

• Team building, check-ins, mindfulness, safe-spaces, discussions, show –and –tell.  
 

Differentiation 

Resources/Materials 

 

ELL 

(English Language 
Learners) 

Special Education At Risk Enrichment 

 
 

• Comprehensible input 
strategy 

• Total Physical Response 

• Total Proficiency through 
Reading and Storytelling  

• Direct modeling/reference 
materials 

• Use of visuals 

• Choice summative 
products 

• Chunking of materials and 
assignments 

• Color-coding and 

mnemonic devices 

• Guided translations per 
teacher discretion 

• Microsoft 365 Assistive 

Technologies (Dictation, 

Immersive Reader, etc.) 

 

• Comprehensible input 
strategy 

• Total Physical Response  

• Total Proficiency through 
Reading and Storytelling 

• Direct 
modeling/reference 
materials 

• Use of visuals 

• Choice summative 
products 

• Setting short-term goals 

• Chunking of materials and 
assignments 

• Color-coding and 

mnemonic devices 

• Guided translations per 

teacher discretion 

• Multimodal presentations 
and learning 
opportunities 

• Microsoft 365 Assistive 
Technologies (Dictation, 
Immersive Reader, etc.) 

• Comprehensible input 
strategy 

• Total Physical Response  

• Total Proficiency through 
Reading and Storytelling 

• Direct modeling/reference 
materials 

• Choice summative 
products 

• Setting short-term goals 

• Multimodal presentations 

and learning opportunities 

• Guided translations per 

teacher discretion 

• Additional teacher-
provided tutoring 

• Microsoft 365 Assistive 
Technologies (Dictation, 
Immersive Reader, etc.) 

• Additional exposure and applied 

practice of vocabulary words 

• Additional application of 
grammatical practices 

• Additional speaking 
opportunities 

• Opportunities to teach peers 

• Generate materials to offer as 
model to lower-performing 
peers 

 

Unit 3 - City Life, Banking, and at a Post Office 
Core Ideas: 
 
 

  

The following New Jersey Student Learning Standards for the Intermediate-Low level Spanish student can be applied to the unit vocabulary, and 
corresponding grammatical skills: 
 
Interpretive: 
Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials.  
Interpersonal and Presentational: 
Interpersonal communication between and among people is the exchange of information and the negotiation of meaning.  Speakers, writers, and readers 
gain confidence and competence as they progress along the proficiency continuum. 
Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.  
Intercultural:  



Through the target language, learners identify and investigate typical products and practices in the target culture and in the learner’s own culture. They begin 
to infer and recognize perspectives (attitudes, values, beliefs, and the way a native speaker living in the target culture interprets meaning) of the target 
culture society.  

 

Essential Questions: • How do people give advice to each other? 

• How do people talk about errands and getting around in the city? 

• What are some of the practices, products, and perspectives related to running errands and city-life in the Spanish-speaking world? 
 

Enduring Understanding: Culture, geography, and language are interrelated.  Daily living and asking and receiving requests vary depending on location and local customs.  Learning 
about culture entails adopting a different perspective.  
 

Practice: Communicate: Communicate effectively in more than one language to function in a variety of situations and for multiple purposes. 
Cultures: Learners use the target language to investigate, explain, and reflect on the relationship between the practices and perspective of the cultures 
studied. Learners use the language to investigate, explain, and reflect on the relationship between products and perspectives of the cultures studied. 
Connections: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied and their 
own. Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures studied and their own.  
Comparisons: Develop insight into the nature of language and culture to interact with cultural competence.  
Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and the globalized world. 
Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement.  
 

Performance Expectations:  Students will be able to: 

• Restate and describe the main idea and some details from informational and fictional texts (e.g., articles, blogs, TV programs, radio, video clips, 
podcasts) from other subject areas and products from the target culture(s).  

• React to a series of oral and written instructions connected to daily life. 

• Compare and contrast the use of verbal and non-verbal etiquette (I.e., the use of gestures, intonation, and cultural practices) in the target 

culture(s) and in one’s own culture.  

• Infer the meaning of some unfamiliar words and ideas in some new contexts. 

• Compare and contrast some unique linguistic elements in English and the target language. 

• Request and provide information in conversations and in writing by creating simple sentences by combining and recombining learned language in 

order to express original ideas.  

• Ask and respond with appropriate comments and questions to factual and personal questions on familiar topics relating to everyday life.  

• Give and follow a series of oral and written directions, commands, and requests for participating in classroom, cultural, and pastime activities. 

• Use of appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar situations.  

• Engage in short conversations about personal experiences or events and/or topics studied in other content areas. 

• Exchange information with classmates and with native speakers of the target language about the effects of climate change on the target language 

region(s) of the world and suggest a few possible solutions.  

• Combine and recombine learned language to express personal ideas about areas of interest when creating oral and written presentations that are 

shared with a target language audience.  

• Present preferences on everyday topics of interest and explain reasons for preferences, using simple sentences.  

• Use language creatively to respond in writing to a variety of oral and visual prompts. 

• Compare and contrast age and level appropriate culturally authentic resources orally and in writing.  

• Compare and contrast global issues facing the target language regions of the world and those facing the students’ own regions. 
 

NJ Standards Student Learning Objectives Suggested Tasks/Activities Resources/Materials 
7.1.IL.IPRET.1 
7.1.IL.IPRET.2 
7.1.IL.IPRET.3 
7.1.IL.IPRET.4 
7.1.IL.IPRET.5 
7.1.IL.IPERS.1 
7.1.IL.IPERS.2 
7.1.IL.IPERS. 3 
7.1.IL.IPERS.4 
7.1.IL.IPERS.5 
7.1.IL.IPERS.6 

In Unit 3, students will be able to communicate 
in a rehearsed and spontaneous manner to: 

• Discuss places around the town  

• Give and receive directions  

• Discuss daily errands and city life 

• Give advice to others 

• Use the subjunctive in adjective 

clauses 

• Use past participles 

The following are suggested activities, tasks, 
assessments, and rubrics: 

• flashcards/online self-assessments (ex. 
Quizlet) 

• partner speaking/interviewing 
activities 

• voice recordings 

• video viewings 

• group discussions 

• TPR and TPRS activities 

• literature/poetry readings 

• Descubre 2 textbook 

• Literature and Non-fiction readings 

• Online resources  

• Film 

• Music 

• Art 

• Other appropriate and complementary 
resources 

 



7.1.IL.PRSNT.1 
7.1.IL.PRSNT.2 
7.1.IL.PRSNT.3 
7.1.IL.PRSNT.4 
7.1.IL.PRSNT.5 

• Discuss the geographic, economic, 
and historical information of 
Venezuela 
 

• skill-based projects and research 

• digital presentations/creations 

• chats/emails 

• correspondence exchange 

• culturally immersive experiences 

• use images to narrate 
 
 

Evidence of Learning Novice Intermediate Advanced 

Low: Students communicate using words and 
phrases that are memorized and practiced when 
speaking and writing about city life, banking, 
and at a post office.  
 
Mid: Students communicate using memorized 
words and some phrases to speak and to write 
about city life, banking, and at a post office.  
 
High: Students communicate in speaking and in 
writing using words, lists, and simple sentences 
to ask and to answer questions and to handle 
simple transactions related to city life, banking, 
and at a post office.  

Low: Students communicate in speaking and in 
writing using simple sentences to ask and to answer 
questions and to handle simple transactions related 
to city life, banking, and at a post office. 
 
Mid: Students communicate in speaking and in 
writing using strings of sentences to ask and to 
answer questions and to handle simple transactions 
related to city life, banking, and at a post office.  
 
High: Students communicate in speaking and in 
writing using connected sentences and paragraphs 
to handle complicated situations related to city life, 
banking, and at a post office.  

Low: Students communicate in speaking and 
writing using paragraph-level discourse to handle 
complicated situations related to city life, banking, 
and at a post office.  

7.1.NM.IPRET.1 
7.1.NM.IPRET.2 
7.1.NM.IPRET.3 
7.1.NM.IPRET.4 
7.1.NM.IPRET.5 
7.1.NM.IPERS.1 
7.1.NM.IPERS.2 
7.1.NM.IPERS.3 
7.1.NM.IPERS.4 
7.1.NM.IPERS.5 
7.1.NM.IPERS.6 
7.1.NM.PRSNT.1 
7.1.NM.PRSNT.2 
7.1.NM.PRSNT.3 
7.1.NM.PRSNT.4 
7.1.NM.PRSNT.5 
7.1.NM.PRSNT.6 
7.1.NH.IPRET.1 
7.1.NH.IPRET.2 
7.1.NH.IPRET.3 
7.1.NH.IPRET.4 
7.1.NH.IPRET.5 
7.1.NH.IPRET.6 
7.1.NH.IPRET.7 
7.1.NH.IPRET.8 
7.1.NH.IPERS.1 
7.1.NH.IPERS.2 
7.1.NH.IPERS.3 
7.1.NH.IPERS.4 
7.1.NH.IPERS.5 
7.1.NH.IPERS.6 
7.1.NH.PRSNT.1 
7.1.NH.PRSNT.2 
7.1.NH.PRSNT.3 

7.1.IL.IPRET.1 
7.1.IL.IPRET.2 
7.1.IL.IPRET.3 
7.1.IL.IPRET.4 
7.1.IL.IPRET.5 
7.1.IL.IPRET.6 
7.1.IL.IPERS.1 
7.1.IL.IPERS.2 
7.1.IL.IPERS.3 
7.1.IL.IPERS.4 
7.1.IL.IPERS.5 
7.1.IL.IPERS.6 
7.1.IL.PRSNT.1 
7.1.IL.PRSNT.2 
7.1.IL.PRSNT.3 
7.1.IL.PRSNT.4 
7.1.IL.PRSNT.5 
7.1.IM.IPRET.1 
7.1.IM.IPRET.2 
7.1.IM.IPRET.3 
7.1.IM.IPRET.4 
7.1.IM.IPRET.5 
7.1.IM.IPRET.6 
7.1.IM.IPRET.7 
7.1.IM.IPRET.8 
7.1.IM.IPRET.9 
7.1.IM.IPERS.1 
7.1.IM.IPERS.2 
7.1.IM.IPERS.3 
7.1.IM.IPERS.4 

7.1.IM.IPERS.5 
7.1.IM.IPERS.6 
7.1.IM.PRSNT.1 
7.1.IM.PRSNT.2 
7.1.IM.PRSNT.3 
7.1.IM.PRSNT.4 
7.1.IM.PRSNT.5 
7.1.IM.PRSNT.6 
7.1.IM.PRSNT.7 
7.1.IH.IPRET.1 
7.1.IH.IPRET.2 
7.1.IH.IPRET.3 
7.1.IH.IPRET.4 
7.1.IH.IPRET.5 
7.1.IH.IPRET.6 
7.1.IH.IPRET.7 
7.1.IH.IPRET.8 
7.1.IH.IPERS.1 
7.1.IH.IPERS.2 
7.1.IH.IPERS.3 
7.1.IH.IPERS.4 
7.1.IH.IPERS.5 
7.1.IH.IPERS.6 
7.1.IH.PRSNT.1 
7.1.IH.PRSNT.2 
7.1.IH.PRSNT.3 
7.1.IH.PRSNT.4 
7.1.IH.PRSNT.5 
7.1.IH.PRSNT.6 

7.1.AL.IPRET.1 
7.1.AL.IPRET.2 
7.1.AL.IPRET.3 
7.1.AL.IPRET.4 
7.1.AL.IPRET.5 
7.1.AL.IPRET.6 
7.1.AL.IPRET.7 
7.1.AL.IPRET.8 
7.1.AL.IPRET.9 

7.1.AL.IPRET.10 
7.1.AL.IPERS.1 
7.1.AL.IPERS.2 
7.1.AL.IPERS.3 
7.1.AL.IPERS.4 
7.1.AL.IPERS.5 
7.1.AL.IPERS.6 
7.1.AL.PRSNT.1 
7.1.AL.PRSNT.2 
7.1.AL.PRSNT.3 
7.1.AL.PRSNT.4 
7.1.AL.PRSNT.5 
7.1.AL.PRSNT.6 



7.1.NH.PRSNT.4 
7.1.NH.PRSNT.5 
7.1.NH.PRSNT.6 

Key Vocabulary Vocabulary related to places around the town, giving directions, and daily errands.  Verbs and verbal expressions using the subjunctive and past participles. 

Interdisciplinary 
Connections 

Visual Arts: Discuss the architecture of different cities in the Spanish-speaking world and the commonalities in design and culture within these cities. 
(1.5.12adv.Re7b) 
Social Studies: Investigate the different physical and human characteristics of urban, suburban, and rural communities and identify the factors that might 
attract individuals to that space. (6.1.5.GeoPP.4) 
 

Diversity, Equity, & 
Inclusion 

• Gain a richer perspective and knowledge of Hispanic speaking cultures and traditions. (I.e. food, music, celebrations, politics)  

• Reflect and understand cultural impacts from specific diverse targeted groups that have influences or identified with the Hispanic culture. (I.e. varied 
races, gender, sexuality, neurodiversity, religion, origin, age, and socio-economic background)  

• Learn how history and the impact of other cultures have assisted in the growth/molding of what Hispanic culture is today. (I.e. Asian American and 
Pacific Islanders, European, religious groups, African, Middle Eastern)  

• Acknowledge the impact of environment and how the impact of humans are affecting various communities. (I.e. exports, food, diet, economics, 
migration)  
 

Career Readiness, Life 
Literacies, and Key Skills 

9.4.12.GCA.1: Collaborate with individuals analyze a variety of potential solutions to climate change effects and determine why solutions may work better 
than others (e.g., political. economic, cultural). 
9.4.12.CT.1: Identify problem-solving strategies used in the development of an innovative product or practice. 

Computer Science and 
Design Thinking 

8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to open source technologies has had on innovation and on a 
society’s economy, politics, and culture. 

Social Emotional Learning • Students will practice self-awareness to identify one’s emotions, strengths, and limitations.  

• Students will practice relationship skills by engaging in communication, negotiation, and collaboration with their peers. 

• Students will develop empathy and respect for others by learning about diverse backgrounds and cultures. 

• Team building, check-ins, mindfulness, safe-spaces, discussions, show –and –tell.  
 

Differentiation 

Resources/Materials 

 

ELL 

(English Language 
Learners) 

Special Education At Risk Enrichment 

 
 

• Comprehensible input 
strategy 

• Total Physical Response 

• Total Proficiency through 
Reading and Storytelling  

• Direct modeling/reference 
materials 

• Use of visuals 

• Choice summative 
products 

• Chunking of materials and 
assignments 

• Color-coding and 

mnemonic devices 

• Guided translations per 
teacher discretion 

• Microsoft 365 Assistive 

Technologies (Dictation, 

Immersive Reader, etc.) 

 

• Comprehensible input 
strategy 

• Total Physical Response  

• Total Proficiency through 
Reading and Storytelling  

• Direct 
modeling/reference 
materials 

• Use of visuals 

• Choice summative 
products 

• Setting short-term goals 

• Chunking of materials and 
assignments 

• Color-coding and 

mnemonic devices 

• Guided translations per 

teacher discretion 

• Multimodal presentations 
and learning 
opportunities 

• Comprehensible input 
strategy 

• Total Physical Response  

• Total Proficiency through 
Reading and Storytelling  

• Direct modeling/reference 
materials 

• Choice summative 
products 

• Setting short-term goals 

• Multimodal presentations 

and learning opportunities 

• Guided translations per 

teacher discretion 

• Additional teacher-
provided tutoring 

• Microsoft 365 Assistive 
Technologies (Dictation, 
Immersive Reader, etc.) 

• Additional exposure and applied 

practice of vocabulary words 

• Additional application of 
grammatical practices 

• Additional speaking 
opportunities 

• Opportunities to teach peers 

• Generate materials to offer as 
model to lower-performing 
peers 



• Microsoft 365 Assistive 
Technologies (Dictation, 
Immersive Reader, etc.) 

 

 Unit 4 - Health, Well-Being, and Nutrition 
Core Ideas 
 
 

The following New Jersey Student Learning Standards for the Intermediate-Low level Spanish student can be applied to the unit vocabulary, and 
corresponding grammatical skills: 
 
Interpretive: 
Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials.  
Interpersonal and Presentational: 
Interpersonal communication between and among people is the exchange of information and the negotiation of meaning.  Speakers, writers, and 
readers gain confidence and competence as they progress along the proficiency continuum. 
Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics.  
Intercultural:  
Through the target language, learners identify and investigate typical products and practices in the target culture and in the learner’s own culture. 
They begin to infer and recognize perspectives (attitudes, values, beliefs, and the way a native speaker living in the target culture interprets meaning) 
of the target culture society.  

 

Essential Questions • How do people talk about health, nutrition, and physical activities? 

• How do different cultures approach health and well-being? 

• What practices promote health and well-being?  

• What practices, products and perspectives do people in the Spanish-speaking world have to stay healthy? 

Enduring Understanding People from different cultures approach health and well-being in different ways. Some practices promote health and well-being while others 
undermine health and well-being.  
 

Practice Communicate: Communicate effectively in more than one language to function in a variety of situations and for multiple purposes. 
Cultures: Learners use the target language to investigate, explain, and reflect on the relationship between the practices and perspective of the cultures 
studied. Learners use the language to investigate, explain, and reflect on the relationship between products and perspectives of the cultures studied. 
Connections: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied 
and their own. Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures studied and 
their own.  
Comparisons: Develop insight into the nature of language and culture to interact with cultural competence.  
Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and the globalized 
world. Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement.  
 

Performance Expectations Students will be able to: 

• Restate and describe the main idea and some details from informational and fictional texts (e.g., articles, blogs, TV programs, radio, video 
clips, podcasts) from other subject areas and products from the target culture(s).  

• React to a series of oral and written instructions connected to daily life. 

• Compare and contrast the use of verbal and non-verbal etiquette (I.e., the use of gestures, intonation, and cultural practices) in the target 

culture(s) and in one’s own culture.  

• Infer the meaning of some unfamiliar words and ideas in some new contexts. 

• Compare and contrast some unique linguistic elements in English and the target language. 

• Request and provide information in conversations and in writing by creating simple sentences by combining and recombining learned 

language in order to express original ideas.  

• Ask and respond with appropriate comments and questions to factual and personal questions on familiar topics relating to everyday life.  

• Give and follow a series of oral and written directions, commands, and requests for participating in classroom, cultural, and pastime 

activities. 

• Use of appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language in familiar situations.  

• Engage in short conversations about personal experiences or events and/or topics studied in other content areas. 

• Exchange information with classmates and with native speakers of the target language about the effects of climate change on the target 

language region(s) of the world and suggest a few possible solutions.  



• Combine and recombine learned language to express personal ideas about areas of interest when creating oral and written presentations 

that are shared with a target language audience.  

• Present preferences on everyday topics of interest and explain reasons for preferences, using simple sentences.  

• Use language creatively to respond in writing to a variety of oral and visual prompts. 

• Compare and contrast age and level appropriate culturally authentic resources orally and in writing.  

• Compare and contrast global issues facing the target language regions of the world and those facing the students’ own regions. 
 

NJ Standards Student Learning Objectives Key Vocabulary Resources/Materials 
7.1.IL.IPRET.1 
7.1.IL.IPRET.2 
7.1.IL.IPRET.3 
7.1.IL.IPRET.4 
7.1.IL.IPRET.5 
7.1.IL.IPERS.1 
7.1.IL.IPERS.2 
7.1.IL.IPERS. 3 
7.1.IL.IPERS.4 
7.1.IL.IPERS.5 
7.1.IL.IPERS.6 
7.1.IL.PRSNT.1 
7.1.IL.PRSNT.2 
7.1.IL.PRSNT.3 
7.1.IL.PRSNT.4 
7.1.IL.PRSNT.5 

In Unit 4, students will be able to communicate 
in a rehearsed and spontaneous manner to: 

• Talk about health, well-being, and 
nutrition 

• Discuss exercise and physical 
activities 

• Speak in the past using the present 
and past perfect in the indicative 
and subjunctive forms 

• Learn about the geography and 
culture of Colombia 

The following are suggested activities, tasks, 
assessments, and rubrics: 

• flashcards/online self-assessments 
(ex. Quizlet) 

• partner speaking/interviewing 
activities 

• voice recordings 

• video viewings 

• group discussions 

• TPR and TPRS activities 

• literature/poetry readings 

• skill-based projects and research 

• digital presentations/creations 

• chats/emails 

• correspondence exchange 

• culturally immersive experiences 

• use images to narrate 

Descubre 2 textbook 

Literature and Non-fiction readings 

Online resources  

Film 

Music 

Art 
Other appropriate and complementary 
resources 
 
 

Evidence of Learning Novice Intermediate Advance 

Low: Students communicate using words and 
phrases that are memorized and practiced 
when speaking and writing about health, well-
being, and nutrition.  
 
Mid: Students communicate using memorized 
words and some phrases to speak and to write 
about health, well-being, and nutrition.  
 
High: Students communicate in speaking and in 
writing using words, lists, and simple sentences 
to ask and to answer questions and to handle 
simple transactions related to health, well-
being, and nutrition. 

Low: Students communicate in speaking and in 
writing using simple sentences to ask and to 
answer questions and to handle simple 
transactions related to health, well-being, and 
nutrition. 
 
Mid: Students communicate in speaking and in 
writing using strings of sentences to ask and to 
answer questions and to handle simple 
transactions related to health, well-being, and 
nutrition. 
 
High: Students communicate in speaking and in 
writing using connected sentences and 
paragraphs to handle complicated situations 
related to health, well-being, and nutrition. 

Low: Students communicate in speaking and 

writing using paragraph-level discourse to 

handle complicated situations related to 

health, well-being, and nutrition. 

7.1.NM.IPRET.1 
7.1.NM.IPRET.2 
7.1.NM.IPRET.3 
7.1.NM.IPRET.4 
7.1.NM.IPRET.5 
7.1.NM.IPERS.1 
7.1.NM.IPERS.2 
7.1.NM.IPERS.3 
7.1.NM.IPERS.4 
7.1.NM.IPERS.5 
7.1.NM.IPERS.6 
7.1.NM.PRSNT.1 
7.1.NM.PRSNT.2 
7.1.NM.PRSNT.3 

7.1.IL.IPRET.1 
7.1.IL.IPRET.2 
7.1.IL.IPRET.3 
7.1.IL.IPRET.4 
7.1.IL.IPRET.5 
7.1.IL.IPRET.6 
7.1.IL.IPERS.1 
7.1.IL.IPERS.2 
7.1.IL.IPERS.3 
7.1.IL.IPERS.4 
7.1.IL.IPERS.5 
7.1.IL.IPERS.6 
7.1.IL.PRSNT.1 
7.1.IL.PRSNT.2 

7.1.IM.IPERS.5 
7.1.IM.IPERS.6 
7.1.IM.PRSNT.1 
7.1.IM.PRSNT.2 
7.1.IM.PRSNT.3 
7.1.IM.PRSNT.4 
7.1.IM.PRSNT.5 
7.1.IM.PRSNT.6 
7.1.IM.PRSNT.7 
7.1.IH.IPRET.1 
7.1.IH.IPRET.2 
7.1.IH.IPRET.3 
7.1.IH.IPRET.4 
7.1.IH.IPRET.5 

7.1.NM.IPRET.1 
7.1.NM.IPRET.2 
7.1.NM.IPRET.3 
7.1.NM.IPRET.4 
7.1.NM.IPRET.5 
7.1.NM.IPERS.1 
7.1.NM.IPERS.2 
7.1.NM.IPERS.3 
7.1.NM.IPERS.4 
7.1.NM.IPERS.5 
7.1.NM.IPERS.6 
7.1.NM.PRSNT.1 
7.1.NM.PRSNT.2 
7.1.NM.PRSNT.3 



7.1.NM.PRSNT.4 
7.1.NM.PRSNT.5 
7.1.NM.PRSNT.6 
7.1.NH.IPRET.1 
7.1.NH.IPRET.2 
7.1.NH.IPRET.3 
7.1.NH.IPRET.4 
7.1.NH.IPRET.5 
7.1.NH.IPRET.6 
7.1.NH.IPRET.7 
7.1.NH.IPRET.8 
7.1.NH.IPERS.1 
7.1.NH.IPERS.2 
7.1.NH.IPERS.3 
7.1.NH.IPERS.4 
7.1.NH.IPERS.5 
7.1.NH.IPERS.6 
7.1.NH.PRSNT.1 
7.1.NH.PRSNT.2 
7.1.NH.PRSNT.3 
7.1.NH.PRSNT.4 
7.1.NH.PRSNT.5 
7.1.NH.PRSNT.6 

7.1.IL.PRSNT.3 
7.1.IL.PRSNT.4 
7.1.IL.PRSNT.5 
7.1.IM.IPRET.1 
7.1.IM.IPRET.2 
7.1.IM.IPRET.3 
7.1.IM.IPRET.4 
7.1.IM.IPRET.5 
7.1.IM.IPRET.6 
7.1.IM.IPRET.7 
7.1.IM.IPRET.8 
7.1.IM.IPRET.9 
7.1.IM.IPERS.1 
7.1.IM.IPERS.2 
7.1.IM.IPERS.3 
7.1.IM.IPERS.4 

7.1.IH.IPRET.6 
7.1.IH.IPRET.7 
7.1.IH.IPRET.8 
7.1.IH.IPERS.1 
7.1.IH.IPERS.2 
7.1.IH.IPERS.3 
7.1.IH.IPERS.4 
7.1.IH.IPERS.5 
7.1.IH.IPERS.6 
7.1.IH.PRSNT.1 
7.1.IH.PRSNT.2 
7.1.IH.PRSNT.3 
7.1.IH.PRSNT.4 
7.1.IH.PRSNT.5 
7.1.IH.PRSNT.6 

7.1.NM.PRSNT.4 
7.1.NM.PRSNT.5 
7.1.NM.PRSNT.6 
7.1.NH.IPRET.1 
7.1.NH.IPRET.2 
7.1.NH.IPRET.3 
7.1.NH.IPRET.4 
7.1.NH.IPRET.5 
7.1.NH.IPRET.6 
7.1.NH.IPRET.7 
7.1.NH.IPRET.8 
7.1.NH.IPERS.1 
7.1.NH.IPERS.2 
7.1.NH.IPERS.3 
7.1.NH.IPERS.4 
7.1.NH.IPERS.5 
7.1.NH.IPERS.6 
7.1.NH.PRSNT.1 
7.1.NH.PRSNT.2 
7.1.NH.PRSNT.3 
7.1.NH.PRSNT.4 
7.1.NH.PRSNT.5 
7.1.NH.PRSNT.6 

Key Vocabulary Vocabulary related to health, well-being, nutrition, and exercise.  Verbs and verbal expressions to speak in the past.  

Interdisciplinary 
Connections 

Health and Physical Education: Develop a health care plan to help prevent and treat diseases and health conditions one may encounter 
(2.3.12.HCDM.1). Analyze and discuss the evidence of the emotional and social impact of mental health illness on families, communities, and states 
(2.3.12.HCDM.6). Explain the consequences on a person’s health if he or she does not have adequate food and a clean environment (2.3.2.HCDM.1). 
Demonstrate personal hygiene and the use of necessary and appropriate health-enhancing behaviors that can keep a person healthy (2.3.2.HCDM.2). 
 

Diversity, Equity, & 
Inclusion 

• Gain a richer perspective and knowledge of Hispanic speaking cultures and traditions. (I.e., food, music, celebrations, politics)  

• Reflect and understand cultural impacts from specific diverse targeted groups that have influences or identified with the Hispanic culture. 
(I.e., varied races, gender, sexuality, neurodiversity, religion, origin, age, and socio-economic background)  

• Learn how history and the impact of other cultures have assisted in the growth/molding of what Hispanic culture is today. (I.e., Asian American 
and Pacific Islanders, European, religious groups, African, Middle Eastern)  

• Acknowledge the impact of environment and how the impact of humans are affecting various communities. (I.e., exports, food, diet, 
economics, migration)  
 

Career Readiness, Life 
Literacies, and Key Skills 

9.1.12.CFR.1: Compare and contrast the role of philanthropy, volunteer service, and charities in community development and quality of life in a 
variety of cultures. 
9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal wealth, the mindset of social comparison, 
and achieving societal responsibilities. 

Computer Science and 
Design Thinking 

8.1.12.AP.7: Collaboratively design and develop programs and artifacts for broad audiences by incorporating feedback from users. 

Social Emotional Learning • Students will learn awareness about people traveling practice.  

• Students will practice traveling skills by engaging in communication, negotiation, and collaboration with their peers. 

• Students will develop empathy and respect for others by learning about diverse backgrounds and culture. 

• Team building, check-ins, mindfulness, safe-spaces, discussions, show –and –tell.  
 

Differentiation 

Resources/Materials 

 

ELL 

(English Language 
Learners) 

Special Education At Risk Enrichment 



 
 

• Comprehensible input 
strategy 

• Total Physical Response 

• Total Proficiency through 
Reading and Storytelling  

• Direct modeling/reference 
materials 

• Use of visuals 

• Choice summative 
products 

• Chunking of materials and 
assignments 

• Color-coding and 

mnemonic devices 

• Guided translations per 
teacher discretion 

• Microsoft 365 Assistive 

Technologies (Dictation, 

Immersive Reader, etc.) 

 

• Comprehensible input 
strategy 

• Total Physical Response  

• Total Proficiency through 
Reading and Storytelling  

• Direct 
modeling/reference 
materials 

• Use of visuals 

• Choice summative 
products 

• Setting short-term goals 

• Chunking of materials and 
assignments 

• Color-coding and 

mnemonic devices 

• Guided translations per 

teacher discretion 

• Multimodal presentations 
and learning 
opportunities 

• Microsoft 365 Assistive 
Technologies (Dictation, 
Immersive Reader, etc.) 

• Comprehensible input 
strategy 

• Total Physical Response  

• Total Proficiency through 
Reading and Storytelling  

• Direct modeling/reference 
materials 

• Choice summative 
products 

• Setting short-term goals 

• Multimodal presentations 

and learning opportunities 

• Guided translations per 

teacher discretion 

• Additional teacher-
provided tutoring 

• Microsoft 365 Assistive 
Technologies (Dictation, 
Immersive Reader, etc.) 

• Additional exposure and 

applied practice of 

vocabulary words 

• Additional application of 
grammatical practices 

• Additional speaking 
opportunities 

• Opportunities to teach 

peers 

• Generate materials to 
offer as model to lower-
performing peers 

 


